
IT TAKES A VILLAGE! 
Exploring a collaborative and community-based approach to 
supporting the career learning and development of children 

aged 9-12



Objectives
By the end of the session, participants will 

 Develop a rationale to support career learning for 9–12-year-
olds. 

 Reimagine the career-sphere as a village whose members 
(educators and community members) come together to form a 
collaborative space to explore ‘career’ as a way to develop 
young people’s capacity as lifelong learners, global citizens and 
informed participants. 

 Explore techniques for developing a collaborative and 
community-based career development approach.
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Careers work with primary aged children: 
Really?
Arguments against career guidance for pre-teens include
◦ Premature Focus: Introducing career guidance at such a 

young age may place undue pressure on children, 
leading to anxiety and stress

◦ Lack of Maturity: Children aged 8 to 11 typically lack the 
emotional and cognitive maturity to make informed 
decisions about their future careers. 

◦ Stifling Creativity and Play: Early career guidance can 
detract from the essential elements of play and creativity 
that are crucial for a child’s development. 

◦ Imposing Adult Expectations: Career guidance at a 
young age might impose adult expectations and societal 
norms on children, rather than allowing them to discover 
their passions and strengths organically. 

◦ Dynamic Nature of the Future Job Market: The job market 
is constantly evolving, with new careers emerging and 
others becoming obsolete. 



Careers work with primary aged 
children: Really?
◦ Parental and Educator Influence: Early career guidance might 

be heavily influenced by the biases and aspirations of parents 
and educators, rather than the child’s genuine interests and 
talents. 

◦ Limited Exposure and Understanding: Children at this age have 
limited exposure to the world of work and may not fully understand 
what different careers entail. 

◦ Resource Allocation: Resources spent on career guidance for 
very young children could arguably be better used to enhance their 
overall education and development. 

◦ Developmental Variability: Children develop at different rates, and 
what might be appropriate guidance for one child might not suit 
another. A one-size-fits-all approach to career guidance at this age 
may not cater to the individual needs and developmental stages of 
each child.



Yes! But………
◦ These are all reasons to develop strong programmes of career learning for pre-teens.

◦ Educational philosophers can be seen to support the idea of early careers education

◦ Piaget and Vygotsky (1978) argued that play helps children to construct their understanding 
of the world and these early experiences lay the foundation for later learning and 
development. 

◦ Montessori (1964) believed that the focus of education should be about fostering curiosity 
and self-directed learning through hands on experiences. 

◦ Dewey (1916) asserted that education should go beyond teaching the ‘Three R’s’ of 
reading, writing, and arithmetic and should foster the skills of critical thinking and problem-
solving skills through active engagement and experiential learning. 

◦ These educational philosophers argue that early childhood should be a time for children to 
explore, experiment, and develop a broad range of skills and interests which are useful for 
later roles in life.  They advocate for a holistic approach to education that nurtures children's 
natural curiosity and creativity, laying the foundation for lifelong learning and success. 



What’s this about villages?
◦ While most career development activities are focused on the 

needs and outcomes for individuals, career-related learning does 
not take place in a vacuum. 

◦ Young people interact with career-related learning everyday 
within a milieu consisting of peers, families and carers, and local, 
regional, national, and global communities.

◦ Subsequently, when developing quality career development 
activities, we can reach out to members of these communities as 
partners and co-contributors of new, innovative, and creative 
approaches to career-related learning and skill development. 

◦ In embracing an inclusive approach, educators can help young 
people forge connections between the career-related 
knowledge and skills they are developing and their learning, lives, 
and future work environments in ways that are meaningfully 
connected to their communities and lived experiences. 

◦ This is about creating sustainable communities!



A village responsibility?
◦ It takes a village to raise a child" is an African saying which 

means that an entire community of people must provide for 
and interact positively with children for those children to 
experience and grow in a safe and healthy environment.

◦ There are different ways of categorizing communities. 
Thomsen (2017) suggests that community is: 

 characterized by people conducting their daily lives (or 
parts of them) together in the same physical or virtual 
place; 

 sustained and created through individuals’ joint actions; 
and 

 comprised of people who have different reasons for being 
there and for taking part in different ways which are 
changing over time. (p. 1) 



A village responsibility?
Millington (2010) suggests that there are five types of 
community: 
 Interest: Communities of people who share the 

same interest or passion.
 Action: Communities of people trying to bring 

about change.
 Place: Communities of people brought together 

by geographic boundaries.
 Practice: Communities of people in the same 

profession or undertake the same activities.
 Circumstance: Communities of people brought 

together by external events/situations.



Implications….
Primary schools sit at the heart of many types of community 
and will need to engage with more than one of these.

Some examples might include 

◦ Local Indigenous communities, nationalities or those focused 
on specific faith or belief systems 

◦ The Deaf community. 

◦ Groups focused on sustainability or environmental impact. 

◦ There will also be communities of individuals who are focused 
on developing and delivering good quality career 
development practices (e.g., local or regional professional 
associations).  

◦ Remote communities 

◦ Urban/rural communities

Each of these groups may have a vested interest in supporting 
your school to develop and implement good career 
development practices.

Who are the communities 
you may want to engage 
with? 

What are their motivators for 
being involved in the school 
and for supporting good 
career development 
practices? 



Implications for practice
◦ Scanning the landscape

◦ Creating a vision

◦ Understanding partners knowledge and 
skills needs

◦ Developing a program of support

◦ Identifying curriculum opportunities



Scanning the landscape

◦ A good place to start is to undertake 
a short piece of research about 
potential partners and community 
members and how they might 
contribute to your initiative. 

Action/outcomeHow might this 
group 
contribute?

Web addressContact details or 
means of 
communicating

Stakeholder or 
community

o This activity will help you to clearly articulate your 
vision and begin to better understand the potential 
for and scope of your project. 



Creating a vision
◦ The second step should be to carefully think through a 

strong rationale for undertaking this work and to 
present it in a short document that can be shared. The 
vision document should include:

◦ An inspirational statement about the potential for 
collaborative working

◦ A statement of purpose (what you hope to achieve by 
this initiative)

◦ A brief overview of the partners and communities that 
you wish to involve

◦ When you hope to undertake these activities

◦ How you will evaluate the impact of this initiative 

◦ Greater success will be achieved if a consultation has 
taken place with colleagues about this endeavour 
before preparing your vision document.



Understanding partners knowledge 
and skills needs
◦ Not every willing volunteer has the necessary 

experience or skills to deliver effective educational 
interventions.

◦ Do all stakeholders have key knowledge so that they 
can engage in career conversations? For example:

 The difference between, job, work, and skills.

 Fanciful ideas are ok- realism comes later.

 People in the family and community are important 
role models for future success.

 There should not be pressure to choose 'a career'. 
Believing that you have a choice is more important.



Developing a program of support

◦ There are many ways of communicating a vision 
and opportunities to partners and communities 
to learn, develop and contribute  such as 
through a school's website (e.g., a page that 
explains a vision for career-related learning and 
life skill development in the classroom). 

◦ Consider ways to communicate with any internal 
and external partners (e.g., you could use fact 
sheets or infographics to display in your 
classroom). 

◦ Staff and parent meetings are also a great time 
to communicate ideas and for reaching out to 
volunteers.



Identifying curriculum opportunities
◦ Project work involving community members

◦ People talking about their jobs

◦ Role models

◦ Visits

◦ Volunteering…..

◦ These work well in 11-19 education. They are 
equally appropriate for pre-teens but they 
need to be age and stage appropriate. 
These examples all involve the community 
through internal and external stakeholders.



Conclusions
◦ What is true for careers education programmes for secondary schools hang 

true for pre-teens/ primary/elementary education.

◦ The arguments for primary phase careers work are clear but need to be made 
to managers

◦ Engaging with the community ensures an inclusive approach to career 
learning and ensures that all stakeholders are engaged.

◦ This requires specialist knowledge by both stakeholders and educators, and 
this has resource implications.

◦ The benefits can be profound in terms of young people's engagement in 
education and futures thinking. 
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Character and Careers
Dr Shane McLoughlin



Overview

• Character Education

• Graduate attributes

• Character-based career decision-making
• Theory
• Research
• In practice

• Practical exercises
• Activity: Clarifying virtues we aspire 

to

• Summary



Aims of Education

• Academic knowledge

• Character formation – developing good 
character

• Preparing students for life

• Education should aim to form people so they 
can live well in a world worth living in



What is Character 
Education?
Character education is an umbrella 
term for all explicit and implicit 
educational activities that help 
young people develop positive 
personal traits called virtues.



Character and Sustainability

Moral
Compassion

Integrity

Intellectual
Critical thinking

Openness to ideas

Civic
Stewardship

Justice

Performance
Resilience

Industriousness



Virtues in Careers?

Vice of ExcessGolden Mean of VirtueVice of Deficiency

??CourageCowardice

??TrustingCynical

ObsessiveAttentive??

VanityPride??

Shyness??Shamelessness

Sentimentality??Indifference



Graduate Attributes

Academically Excellent

Subject specialists

Intellectually curious and confident

Independent critical thinkers

Cross-disciplinary expertise

Local and Global Leaders

Creative

Intercultural

Inclusive

Resilient

Ethical and Active Citizens

Socially responsible

Practical wisdom

Reflective

Future-minded

Digitally literate

Sustainability-engaged

Lifelong learner

Entrepreneurial



Character at Work





Design

• Recruited a representative sample of UK adults (N = 491)
• We asked them:

• Why they decided to pursue their career area
• What their decision-making process was
• What they wish they did not factor into their career 

decisions
• What they are glad they factored into their career 

decisions
• What they sacrificed for their careers
• Advice for their younger selves
• Any career regrets they had

• We coded these responses for deontological, 
consequentialist, and virtue ethical reasoning

• We measured objective and subjective flourishing (27 
different measures)

• We used propensity for each moral reasoning strategy to 
predict flourishing



Deontology

Deontology is a moral theory that emphasizes the importance of 
following a set of rules or duties in ethical decision-making. 
In the context of career choice, this might involve prioritizing ethical 
principles and values over personal growth or benefit when making 
career decisions. 



Deontology

“Lucas is a secondary school student who is considering what to do 
after graduation. 
His parents and peers are encouraging him to attend a private college 
that has a reputation for providing excellent job prospects. 
Lucas goes along with this because he has a duty to make his parents 
proud.”



Consequentialism

Consequentialism is a moral theory that emphasizes the consequences 
of an action as the primary factor in determining its rightness or 
wrongness. 
In the context of career decision making, this might involve considering 
the potential outcomes of a career decision and choosing the option 
that leads to the most positive consequences (e.g., salary, time off etc.) 
for the greatest amount of people.



Consequentialism

“Sophie's parents want her to attend a private college with great job 
prospects. 
She agrees to in order to secure her future financial stability and 
wellbeing. 
Though she does not feel a moral duty to make her parents proud, she 
believes that the benefits outweigh the potential drawbacks and align 
with her goals.”



Virtue ethics

Virtue ethics is a moral theory that emphasizes the role of character in 
ethical decision-making. 
In the context of career decisions, this might involve considering the 
virtues that are relevant to a profession and which work environments 
will be conducive to character development.



Virtue ethics

“At the end of secondary school, Jane is deciding what to do next. Her 
parents want her to pursue a career in finance for its financial benefits. 
Jane chooses to become a teacher because it aligns with the virtues of 
compassion and justice, in line with the kind of person she wants to 
become. 
She believes that by cultivating these virtues, she can contribute to the 
flourishing of society and make a meaningful impact on the lives of her 
students.”



Correlations between flourishing measures and normative moral reasoning strategies.
DeontologyConsequentialismVirtue ethics

—Virtue ethics

—***.353Consequentialism

—***-.298-.088Deontology

.024-.009***.153VCQ: Total

-.049.089***.233Character Strengths

*-.111-.059.026Financial Security

-.068.059**.143Social Connectedness

-.070*.112***.208Meaning and Purpose 1

*-.096*.099.044Physical Health

*-.114.031*.096Emotional Health

-.040**.128**.139Relationships: Support

-.010-.001**.142Relationships: Community

.002-.008.079Relationships: Trust

-.018.060*.095Relationships: Loneliness

-.068.037*.094Relationships: Belonging

-.038.056**.146Relationships: Total

-.018.010***.201Engagement

-.050.068***.209Mastery: Skills
*-.108*.112***.196Mastery: Learning

.007.026***.184Mastery: Accomplishment
**-.141*.116***.222Mastery: Self-Efficacy

-.055*.094*.115Mastery: Self-Worth
*-.093*.107***.234Mastery: Total

-.056***.172***.275Autonomy: Control

-.015-.000.071Meaning and Purpose 2

-.049*.103***.203Optimism

-.081*.097***.196Life Satisfaction
**-.132*.094**.127Positive Feelings
*-.099.035*.113Negative Feelings
*-.112.079***.154Total Subjective Well-being

• Virtue ethics positively predicted 23/27 aspects of 
flourishing

• Consequentialism positively predicted 11/27 aspects of 
flourishing

• Consequentialism positively predicted only 1/27 aspects of 
flourishing more strongly than virtue ethics

• Deontology negatively predicted 9/27 aspects of flourishing





• If you wish to prioritise objective flourishing (i.e., the tangible 
consequences of your career decisions)

Don’t focus on the consequences alone! 

Focus on your character and virtue development.

• Ofsted and other bodies need to look beyond consequentialism vs 
deontology

• We need to help people to make virtue-based career decisions



Workbook aims to help 
people understand
• Who I am

• Personality and character
• Social/cultural influences  cultural responsiveness

• Who I wish to become
• Work-life balance
• Virtue development

• About careers and jobs
• Career roles, jobs of the future, virtues needed, opportunity costs

• Perspectives of experienced workers

• Job/career planning

• Resilience when career plans change



Focus on 
wide range of 
careers





Your ideal 
working 
week?

• 112 hours per week

• 74.5 hours awake
• Showering
• Eating
• Commuting
• Exercising
• Breaks
• Social life
• Personal development
• Family life

• + Approx 37.5 hours per week at work

• What to prioritise to fit your work in with other 
aspects of life in 10 years?



The Career 
Quartet

• Who I am and cannot or do not wish 
to change

• Helps me to improve my character

• Balances work with other life priorities

• Contributes to a part of society I care 
about



The Career 
Quartet

• Who I am and cannot or do not wish 
to change

• Helps me to improve my character

• Balances work with other life priorities

• Contributes to a part of society I care 
about



Thank you for listening!

For the 
MA in Character 
Education, see here:

Dr Shane McLoughlin
s.mcloughlin@bham.ac.uk
@DrShaneMcL

@JubileeCentre1


